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ENHANCING DISTANCE LEARNING: A CASE STUDY OF THE HISTORY OF
PHYSICAL CULTURE COURSE

The digital transformation of higher education has led to the widespread adoption of distance and blended learning
formats, particularly in response to the COVID-19 pandemic. These changes have raised new challenges for the teaching
of humanities disciplines, including the History of Physical Culture, which plays a crucial role in shaping students’
professional identity and intercultural competence. Despite the growing interest in digital education, methodological
approaches to teaching this discipline in an online format remain underexplored. Purpose. This study aims to analyze the
experience of designing and implementing a distance course on the History of Physical Culture, assess its effectiveness in
developing professional and intercultural competencies, and propose improvements for online teaching methodologies.
Methods. The study involved 67 first-year students and employed mixed methods, including literature analysis, observation,
student surveys, and statistical data processing. The course was delivered via MOODLE, incorporating asynchronous
content, synchronous discussions, interactive tools, and project-based learning. Results. Students positively evaluated the
course’s structure, interactivity, and accessibility. Asynchronous access to materials allowed for flexible learning, while
synchronous sessions facilitated engagement. Key challenges included self-organization and the need for more
contemporary sports-related examples. Conclusion. The study confirms the effectiveness of the blended approach in
humanities education. Future improvements should focus on expanding multimedia content, refining assessment methods,
and enhancing self-regulation support. These findings provide a framework for optimizing digital humanities instruction in
sports education and beyond.

Keywords: digital pedagogy, intercultural education, asynchronous learning, student self-organization, interactive
tasks
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1. GENERAL STATEMENT OF
THE PROBLEM AND ITS CONNECTION
WITH IMPORTANT  SCIENTIFIC OR
PRACTICAL TASKS

Contemporary transformational processes in
higher education, particularly the digitalization of
the learning process, have contributed to the
widespread adoption of distance and blended
learning formats. These changes gained special
significance during the COVID-19 pandemic,

enrolled in the 017 "Physical Culture and Sports"
speciality [4; 5; 6]. Of particular importance in
this context is the course History of Physical
Culture, which plays a key role in shaping the
professional identity of future specialists.
Studying the historical foundations of physical
education and the development of sports across
different eras and countries promotes not only a
deeper understanding of the field but also
contributes to the formation of intercultural

which abruptly reshaped the educational competence essential for effective interaction in
@and’lsca‘pe, forcmg most h1gh€;r education | , globalized  professional  environment.
institutions to rapidly adapt teaching to a fully Knowledge of traditions, ideological

remote format [l; 2; 3]. The new challenges
faced by all participants in the educational
process have intensified the need to rethink
methodological approaches not only to apply but
also to theoretical disciplines, including those
central to the professional training of students

foundations, and sociocultural features of the
development of physical culture around the world
enhances students’ ability to engage in
intercultural dialogue and fosters worldview
maturity [2; 7]. Thus, the modernization of
teaching methods for theoretical disciplines,
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particularly the History of Physical Culture,
emerges as a critical scientific and practical task

in the context of digital educational
transformation.
2. ANALYSIS OF RECENT

STUDIES AND PUBLICATIONS

A review of recent scholarly publications
reveals growing interest in distance education
within the context of teaching humanities
disciplines [6; 8; 9]. Recent studies highlight the
relevance and effectiveness of platforms such as
MOODLE, Zoom, and Google Classroom, as
well as virtual reality technologies that support
both asynchronous content delivery and
synchronous interaction [8; 10; 11; 12]. It should
be noted that distance learning has not only a
technical but also a pedagogical dimension, and
its success depends largely on how well the
content is adapted to the digital format and how
effectively the delivery methods meet students’
learning styles and needs. In the context of
teaching the History of Physical Culture, this
implies a need for a thorough rethinking of
didactic tools [1; 5; 12]. Moreover, the issue of
methodological support for the course History of
Physical Culture in distance learning remains
insufficiently explored, particularly in terms of
how the educational process affects students’
motivation and the development of their
professional and intercultural competencies.
Existing academic literature lacks practical
models for the implementation of a distance
course in this subject within institutions of
physical education and sports, as well as
comprehensive analyses of its effectiveness and
didactic conclusions regarding future
improvements. This highlights the necessity of a
study that would consolidate existing experience
and provide methodological recommendations
for the modernization of this discipline in the
context of digital education.

3. FORMULATING
OBJECTIVES OF THE ARTICLE

The purpose of this article is to analyze the
experience of designing and implementing a
distance course on the History of Physical
Culture for students majoring in 017 "Physical
Culture and Sports", to characterize its content
and methodological features, to assess how the
distance format supports the development of key
professional and intercultural competencies, and

THE

to outline directions for improving teaching
methodology in a digital environment.

Methods of the research. The study
involved 67 first-year students (Educational
Program "Physical Education" of speciality 017
"Physical Culture and Sport" (Bachelor's degree)
of NU "Zaporizhzhia Polytechnic") and the
lecturer responsible for the development and
implementation of the course. The course was
delivered via the MOODLE platform, which
provided access to all necessary learning
materials, including interactive assignments,
tests, forums, video lectures, and feedback tools.
Multimedia  content—such  as  historical
photographs, video clips, interactive maps, and
presentations—was integrated into the course
structure. For individual and group tasks,
additional tools from the Google suite (Docs,
Forms, Meet) were used.

To assess the course’s effectiveness, several
research methods were applied: theoretical
methods for analyzing scientific literature and
methodological materials on distance education;
empirical methods including observation of the
educational process and analysis of interim and
final student assessments; and an anonymous
online student survey (n = 67) that explored
convenience, accessibility, motivational
influence, and the overall effectiveness of the
course in a remote format. Statistical methods
were used to process the collected data, including
quantitative and qualitative analysis, calculation
of percentages, and means. The survey was
conducted upon completion of the course via
Google Forms. It included five closed-ended
questions with multiple-choice answers and five
open-ended questions aimed at collecting
qualitative feedback.

The open-ended questions invited students to
reflect on their impressions, difficulties,
expectations, and level of engagement, as well as
to assess the pedagogical value and practical
relevance of the course. Specifically, the
questions asked: What did you remember or
enjoy most during the distance course? What
aspects or elements of the course did you find
challenging or inconvenient? Did this course help
you better understand the role of physical culture
in the history of society? Please provide an
example. What formats or activities were missing
in your opinion? Which skills or knowledge
acquired during this course do you consider most
valuable for your future professional activity?
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The responses were used for qualitative analysis
and integrated into the discussion section.

4. PRESENTATION OF THE MAIN
RESEARCH MATERIAL WITH FULL
JUSTIFICATION OF THE SCIENTIFIC
RESULTS OBTAINED

During the implementation of the distance
course History of Physical Culture, several
methodological solutions were introduced to
ensure effective learning outcomes for students.
The instructional design was based on a
combination  of  asynchronous  content,
synchronous interaction, interactive tools
(discussion forums, Google Forms, cloud-based
whiteboards such as Jamboard), and reflective
tasks.

The course content was structured into
modules based on historical stages in the
development of physical culture, each covering a
specific historical period or thematic direction
(e.g., The Origins of Physical Culture: From
Early Beginnings to Antiquity, Physical Culture
in the Middle Ages and the Renaissance, Physical
Culture in the Digital Age (21st Century)). Each
module included: 10-15 minute video lectures
with visual elements; a presentation with key
concepts and dates; a required text-based outline;
and a final quiz or interactive assignment. Each
topic within a module incorporated a theoretical

block  (text lectures, video segments,
presentations),  practical  assignments  for
independent work (essays, mini-research

projects), interactive self-assessment quizzes,
and feedback tools (forums, messaging,
instructor comments).

Assessment procedures within the course
consisted of three main components: ongoing,
thematic, and final assessment. Ongoing
assessment was conducted regularly and included
testing after each module as well as evaluation of
participation in forum discussions. Thematic
assessment was aimed at measuring students’
ability to apply knowledge -creatively and
included completion of creative assignments and
project development. The final assessment took
place at the end of the course and consisted of an
online exam comprising a structured test and a
mini-essay.

Pedagogical support played a vital role in the
course. Instructor participation in discussions
contributed to a supportive and friendly online
atmosphere, while systematic feedback was

provided through the MOODLE platform. In
addition, the instructor offered personalized
comments on students’ submitted assignments.

To improve the comprehension of complex
topics and stimulate cognitive interest, a wide
range of visual materials was actively employed:
illustrations, photographs, archival videos, and
chronological timelines. All modules included
examples from the history of Ukrainian sports,
which helped foster national identity and
contextualize the course content professionally.

The teaching methods used in the course
combined traditional pedagogical approaches
with modern digital technologies. The lecture-
and-presentation format, delivered through
MOODLE, remained central. Video lectures,
structured presentations, and text outlines were
available asynchronously, ensuring flexibility
and individualization of the learning process. The
MOODLE platform facilitated not only
asynchronous learning but also synchronous
elements, including discussions via chats and
video meetings.

An important component of the course’s
methodological framework was the use of
reflective tasks such as essay writing, open-ended
assignments during practical sessions, and the
preparation of analytical responses in final
discussions. These forms of academic activity
were designed not only to reinforce acquired
knowledge but also to develop critical thinking
and awareness of the cultural and professional
significance of the history of physical culture.
This approach fostered intrinsic motivation and
the ability to make interdisciplinary connections
(see Table 1).

Based on the analysis of student responses
obtained through an anonymous online survey, it
was found that over 88% of students rated the
MOODLE platform as convenient to use: 52.2%
described it as very convenient, and 35.8% as
rather convenient. This indicates effective
integration of course content and a user-friendly
interface tailored to the needs of students in the
017 "Physical Culture and Sports" speciality. The
quality of the methodological content was
positively evaluated: 68.7% of respondents
reported that the learning materials were fully
sufficient, while another 20.9% found them
partially sufficient. Only 1.5% of students
reported experiencing a lack of materials or
difficulties in accessing them.
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Table 1.

Methods of Distance Learning of the History of Physical Culture, Their Characteristics, and
Examples of Interactive Tasks

Distance Learning Characteristics

Methods

Examples of Interactive Tasks

Synchronous Learning | Real-time learning, teacher
and students interact
simultaneously (online

lectures, video conferences).

Discussion of historical events in a "round table" format in a
video conference;
Quiz with instant knowledge assessment during an online
lecture;
Analysis of historical documents in small groups using tools
for collaboration (e.g., Google Docs).

Combination of
Synchronous and
Asynchronous
Learning

online synchronous and
asynchronous learning.

Asynchronous Learning when students and Creating an interactive timeline of the development of
Learning the teacher do not interact in physical culture of a certain period;
real-time (forums, email, pre- | Writing an essay reflecting on the impact of historical events
recorded video lectures, on modern sports.
online courses).
Blended Learning: Combination of elements of Students watching video lectures at home (asynchronously)

with further discussion and in-depth analysis in an online
seminar (synchronously);
Performing a group project to research a historical figure in
the field of physical culture (asynchronously) with
presentation of results in a webinar format (synchronously).

Project-Based Students work on a specific

Creating a virtual museum of the history of physical culture

learning process.

Learning project that has practical of the Zaporizhzhia region;
application. Developing a screenplay for a documentary about the
contribution of prominent Zaporizhzhia athletes to the history
of physical culture in Ukraine.
Gamification Use of game elements in the Creating a virtual "quest room" with puzzles related to

historical facts, where students have to solve a series of tasks.

Regarding preferred content formats,
students identified presentations (34.3%), online
meetings (28.4%), video lectures (23.9%), and
forum discussions (10.4%) as the most effective.
Text-based outlines were the least preferred
(3%), which suggests a need for more visual and
interactive materials for this target group. It is
also noteworthy that 64.2% of students
considered interactive assignments (such as
quizzes and tests) to be very useful, and 29.9%
found them partially useful, confirming their high
motivational value (see Table 2).

Finally, nearly all respondents (98.5%)
confirmed that they consistently received
feedback from the instructor. This indicator
reflects an adequate level of pedagogical support,
which is a critically important factor for the
effectiveness of distance learning. In the context
of online education, the instructor functions not
only as a source of knowledge but also as a
facilitator of the learning process: moderating
discussions, providing support, adapting content
to the needs of the group, and fostering students’
emotional engagement [8; 9].

The analysis of students’ open-ended
responses provided a deeper understanding of
their impressions, challenges, expectations, and

suggestions regarding the distance-based
delivery of the History of Physical Culture
course. Overall, the course received
predominantly positive evaluations, indicating its
effective organization, well-designed
methodological  structure, and successful
adaptation to the digital environment. Students
frequently highlighted the value of combining
visual content with theoretical material, the
ability to plan their learning independently, and
the availability of instructor support when
needed.

Students  particularly  appreciated the
flexibility of the distance learning format.
Asynchronous access to video lectures,
presentations, and text materials on the
MOODLE platform allowed them to study at
their own pace and combine academic activities
with other daily responsibilities. This approach
significantly reduced academic workload and
helped lower stress levels—an aspect most
respondents identified as one of the key
advantages of the course. The effectiveness of
this format is also supported by recent scholarly
research, where asynchronous content delivery is
viewed as an effective tool for promoting
students’ self-regulation [6; 8].
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Table 2
Evaluation of the Distance Course on Physical Culture History: Student Feedback Summary (n
= 67)

No. Question Response Option gfzfiil:ltgg(?, A(: )f Igsetggle 1(1(;? )
How convenient was the Very convenient 52.2 40.24 — 64.16

1 MOODLE platform for Rather convenient 35.8 24.32 -47.28
learning? Rather inconvenient 7.5 1.19-13.81

Completely inconvenient 4.5 —0.46 —9.46

Were the learning F u.lly sufﬁciept 68.7 57.60 —79.80

) materials sufficient? Partially sufﬁc1eqt 20.9 11.16 — 30.64
) Lacked some materials 9.0 2.15-15.85
Insufficient materials 1.5 —1.41-441

Video lectures 23.9 13.69 — 34.11

Most convenient format of Presentations 343 22.93 —45.67

3 materials Online meetings 284 17.60 — 39.20
Text summaries 3.0 —1.08 - 7.08
Forum discussions 10.4 3.09-17.71

Usefulness of interactive Very useful 64.2 52.72 — 75.68

4 tasks (quizzes, tests) Partially useful 29.9 18.94 — 40.86
Did not complete 6.0 0.31-11.69

Feedback from the Always received feedback 98.5 95.59-101.41

5 instructor Occasionally received

foedback 1.5 -1.41-441

Note. Responses reflect students’ perceptions of the distance learning course "History of Physical Culture"” at the end

of the semester. Confidence intervals calculated at 95%.

At the same time, the integration of both
asynchronous and synchronous components
remains a crucial factor. Experience with this
course has demonstrated that the effectiveness of
distance-delivered ~ humanities disciplines
increases when video content, individual tasks,
and forum participation are complemented by
live communication through online meetings,
webinars, or mini-seminars [13; 14]. This balance
not only sustains students’ interest and
motivation but also enhances their critical
thinking skills, and ability to construct
arguments, analyze sources, and engage in
professional discussions. The combination of
diverse interaction formats creates conditions for
active student engagement and deeper
understanding of historical and cultural content
[12].

Students described the course content as
structured, logical, and accessible. In their open-
ended responses, many specifically highlighted
the usefulness of concise presentations with key
points, aligning with previous findings that a
structured delivery is essential for quality
learning in the humanities [15; 16]. Moreover,
students emphasized the pedagogical value of
assignments requiring not rote memorization but
analytical reflection, such as essays and open-
response tasks. This approach corresponds to a
competency-based educational model, in which

assessment serves not only a summative but also
a developmental function [6; 15].

Despite the overall positive feedback,
students noted several challenges. The most
commonly mentioned difficulty was related to
self-organization, particularly among those
lacking prior experience with independent
learning management. This issue is characteristic
of distance education more broadly, as shown in
recent research indicating that the absence of
structured support and guidance may undermine
student motivation and hinder autonomous
knowledge acquisition [14]. Students also
mentioned technical difficulties such as unstable
internet connectivity, and expressed a need for
more up-to-date content, including examples
from contemporary sports practice to enhance
relevance to their professional training.

In their responses regarding course
improvement, students proposed adding more
multimedia and interactive content—such as
video podcasts and team-based games—echoing
modern pedagogical approaches to online
learning that emphasize the integration of active
content with social interaction [11]. Visualization
of historical content through illustrations, video
clips, and biographies of prominent athletes,
when combined with intellectual depth, fosters a
sense of “presence” in the digital classroom and
increases student engagement [11; 16].
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Professional competence was developed
through analytical and reflective tasks—
particularly  essays and  open-response
activities—which  encouraged students to
critically interpret historical events and connect
them to contemporary sports practice. The
inclusion of material on the history of Ukrainian
sports fostered an understanding of the national
context of professional activity, while the use of
digital platforms contributed to the development
of digital competence, a key element in modern
sports education.

Intercultural competence was fostered
through the study of historical models of physical
culture across different countries. Comparative
analysis of cultural traditions and participation in
forum discussions supported the development of
intercultural communication skills, tolerance, and
the ability to engage in informed debate on topics
related to international sports development.

Many students expressed interest in further
study of the history of physical culture, citing its
connections  with  politics, culture, and
international processes. Their responses included
reflections such as, “For the first time, I
understood how sport shapes a nation,” and “It
was interesting to learn about the link between
sport and politics in different countries.” These
comments reflect the formation of motivational
and intercultural dimensions—core components
in the training of future professionals in physical
culture.

In the course of implementation, increased
student engagement was observed, particularly
during the use of interactive tools such as online
quizzes, thematic forums, and group projects via
Google Docs. These tools promoted active
interaction between students and instructors,
supported learning continuity, and strengthened
interest in the subject. The MOODLE platform
enabled flexible course management, task
monitoring, and transparent  assessment,
contributing to a supportive digital learning
environment. Overall, the survey results confirm
the high quality of the course’s organization,
content, and instructional implementation, as
well as the effectiveness of digital tools in
delivering history-related content in institutions
specializing in physical culture and sports.

In light of these findings, it is advisable to
further improve the History of Physical Culture
course in the distance learning format by
expanding multimedia content, enhancing
interactivity, updating content to reflect current

developments, and supporting student self-
organization through detailed scheduling with
deadlines and the provision of self-management
training. Additionally, optimizing technical
aspects—such as creating guides for resolving
common issues and ensuring 24/7 technical
support—would improve course accessibility.
Diversifying content delivery formats and
refining assessment methods to ensure objectivity
and comprehensiveness would significantly
enhance the quality of distance education,
making it more engaging, dynamic, and effective.

5. CONCLUSIONS FROM THIS STUDY
AND PORPECTS FOR FURTHER RESEARCH
IN THIS AREA

The study confirmed the effectiveness of
distance instruction for the History of Physical
Culture course delivered to students majoring in
017 “Physical Culture and Sports.” The proposed
methodology, combining asynchronous and
synchronous learning via the MOODLE platform
and Google digital tools (Docs, Meet, Forms),
ensured high accessibility, flexibility, and
variability in the educational process. The most
conducive elements for developing professional
competencies were assignments involving
analytical engagement with historical events
(essays, projects, reflection), allowing students to
establish connections between the history of
physical culture and current sports practice.
Meanwhile, intercultural competence was
promoted through comparative analysis of
physical culture development in different
countries, active participation in forum
discussions, and tasks focused on international
sports traditions, all of which supported the
development of tolerant communication skills
and global thinking.

The students’ positive evaluations of course
organization and methodology were further
supported by high levels of engagement -
particularly with reflective activities, instructor
support, visual materials, and interactive content.
Tools that enabled individualization of the
learning experience (e.g., asynchronous access to
materials, and flexible task schedules) created
favourable conditions for self-paced study and
deeper knowledge retention.

This  instructional model may be
recommended for broader implementation across
institutions specializing in physical culture, as it
combines evidence-based effectiveness, practical
flexibility, and alignment with current principles
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of digital pedagogy. Project-based learning,
content visualization (e.g., timelines),
gamification (e.g., digital quests, quizzes), and
the integration of both historical and
contemporary sports contexts can be successfully

professional, intercultural, and analytical
competencies among students in distance and
blended learning formats, as well as evaluating
the impact of various multimedia content formats
(animations, video podcasts, infographics) on

adapted to other humanities disciplines. engagement and comprehension of course
Future research should focus on developing | material.
criteria for assessing the formation of
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AnoTanis
YYXJAHIEBA Harans, HEPEJJHUYEHKO Iuna, IOPAJIA Oxcana
HarmionansHM# yHiBEpCHTET «3aropi3bka MOTITEXHIKA

NIJIBUIEHHSA E@EKTUBHOCTI IMCTAHIIMHOT O HABYAHHS: TEMATHYHE
JOCJIIKEHHSA KYPCY «ICTOPISI ®I3UYHOI KYJIBTYPH»

Lughposa mpancghopmayis 0ceimub020 cepedosuya GUCY8A€ HOGI GUMOU 00 OP2aHIi3ayii HAGUANLHO2O NPOYecy,
30KpemMa aKmyaubHUM NOCMAE NEePEeOCMUCTEHHs MemoOUdHUX nioxodie 00 euxnadanHs Kypcy «lcmopis ¢izuunoi
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Kyromypuy 0as cmyoenmis cneyianonocmi 017 «Dizuuna xyavmypa i cnopmy, AKull Mae He auwle Ni3HABAIbHE, A U
opmysanvie 3uauenns y npogeciiunii niocomosyi maubymuix gaxieyie. Memoro docnioxcenns Oyi0 NPoananizysamu
npakmuunutl 00c8i0 peanizayii oucmanyitinozo Kypcy «lcmopis ¢izuunoi kKynomypuy, oyinumu tio2o eghexmusHicmo y
KOHmMeKcmi (opmysants Npo@ecitinux i MIHCKYIbIMYPHUX KOMHEMeHMHOCmell CMyOeHmis, a maKoxiC SUSHAYUMU
nepcneKmueri HanpAMU 600CKOHANEHHS 3MICHTY MAd MemOoOUKY BUKAIAOAHHSA OUCYUNIIHU 8 yugposomy cepedosuwyi. byno
NPOAHANI308AHO 3MIWAHUL OC8IMHINL NIOXI0, WO nepeddAYas NOEOHAHHA CUHXPOHHOI (OHnauH-3ycmpiui, oucKycii) ma
ACUHXPOHHOT (8ideonexyii, mecmu, npeszenmayii) popm Hasuanus na naamegopmi MOODLE i3 3acmocysannam cepesicie
Google. [{ns oyinosanns epekmusHocmi Kypcy OVio npoeedeHo oHAAtH-aHKemyeanus ceped 67 cmyoenmis. Busnaueno
wo 89,6% onumanux oyinuiu HABUAILHI Mamepiaiu K nosHicmio abo wacmkoso docmamui. Hauzpyunivuumu popmamamu
nodaui ingopmayii o6ynu eusnaueni npesemmayii (34,3%), owunavin-zycmpiui (28,4%) ma esideonexyii (23,9%,).
Iumepaxmueni 3a60anns eusnanu kopuchumu 64,2% pecnondenmis, a 98,5% niomeepounu eucokuil pigeHb nedazo2iuHol
niompumKu. 3 memor Gopmysants npopeciinux KoMnemeHmHocmel NPONOHYB8ANOC BUKOHANHHS AHATIMUYHUX 3060aHHD,
AKI donomazany 8CMaHo8UmMu 38 30K MidC iICIMOPUYHUMU DaKmamu ma Cy4acHor CHOPMUSHOI NPaKmuxorw. opmyearhs
MIHCKYIMYPHOI KOMNEemeHmMHOCmI 3a0e3ne4y8anocs yepes 3a80aHHs 3 AHANI3Y PO3BUMKY (DI3UUHOI KYIbmypu 8 pi3Hux
Kpainax, y4acme y popym-Ouckyciax i MidCKyIbmypHUX nopieHAHHAX. Busgieno nompedy 6 po3uupenti iHmepaKxmueHux
KOMNOHEHMIB, y 30i1bWeHHI YacmKu Gi3yani308aH020 KOHMEHMY, d MAKOXNC y CUCMEeMHIU niompumyi camoopeaHizayii
cmyoenmis. Ompumani pe3yrvmamu niOmMeepoOICyIoms eQexmueHicms MemoouyHo20 HANO8HeHHs Ul OpeaHnizayii Kypcy,
ceiouams, w0 NOEOHAHHA YUPDPOBUX MEXHON02il 13 NeddazociuHOl peqhleKCi€rd CMEOPIE CRPUAMAUB] YMO8U O/
Pe3yIbmamueHo20 OUCMAHYItIHO20 HAGUAHHSL.

Kmiouosi crosa: yugposa nedazozixa, MidckyibmypHa oceima, ACUHXPOHHE HAGUAHHS, CAMOOP2AHI3aYis CIYOeHmis,
iHmepaxmueni 3a80aHHsl
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